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Abstract: This review article aims to discuss the role of generative artificial intelligence (AI) as a personal tutor, particularly for  learning 

English. Drawing on secondary sources, the article examines the potential of AI tools like Chat Generative Pre-Trained Transformer 

(ChatGPT) to function as personal tutors in English language learning. To achieve its aim, the article explores various functions of 

generative AI as a personal tutor. It then outlines key benefits of AI as a personal tutor in the context of English language teaching before 

briefly discussing three case studies of AI tools, such as ChatGPT, Gemini, and Khanmigo, which can be used as a personal tutor for 

language learning. The article then turns the discussion into several concerns associated with the use of generative AI as a personal tutor. 

Key concerns were related to academic dishonesty; false information; biased assessment; a lack of quality feedback and interaction; 

accessibility issues; psychological and social concerns; challenges concerning identity, diversity, and culture; teachers’ and students’ lack 

of preparedness; and AI overuse and overreliance. The article concludes with recommendations for policy, practice, and research. 

Specifically, it is suggested that teachers and students should experiment with AI tools and make use of AI technology to their advantage. 
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1. Introduction 

Artificial intelligence (AI) refers to “the ability of machines, 

such as computers, to stimulate human intelligence” [1]. Genera-

tive AI utilizes AI technologies to create new content, such as texts, 

images, and videos, by learning from existing human-created data 

[2]. Originating with simple models like ELIZA in the mid-20th cen-

tury, generative AI has evolved tremendously because of increased 

processing capacities and more diverse datasets [3]. Key advance-

ments include enhancements in speech recognition technologies in 

the late 20th and early 21st centuries. The introduction of deep learn-

ing or machine learning [1] and neural networks in the 2010s marked 

an AI revolutionary phase that has led to many notable sophisticated 

developments in natural language processing, machine translation, 

robotics, speech recognition, and computer vision [4, 5]. 

Before the rise of large language models (LLMs), including 

Chat Generative Pre-Trained Transformer (ChatGPT), Llama 3, 

Claude, and Gemini. English language learning and teaching were 

already benefiting from technological advancements in areas such 

as intelligent tutoring systems (ITS), computer-assisted language 

learning (CALL), mobile-assisted language learning, multimedia 

language learning, e-learning, and technology-enhanced language 

learning (TELL). In the web-based era, there are hundreds of web- 
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based software and mobile apps developed for English language 

learning. Among these, some of the most notable are Mango Lan-

guages (released in 2007), Babbel (2008), Busuu (2008), Memrise 

(2010), Duolingo (2012), and HelloTalk (2012). Moreover, with 

the increased popularity of the internet, some of the most popular 

massive open online courses platforms, including Udacity (2012), 

Coursera (2012), edX (2012), Khan Academy (2012), FutureLearn 

(2013), and NovoEd (2013), were also developed to offer compre-

hensive courses on a variety of subjects, including English language 

learning. 

Recent developments in AI, particularly with models like 

ChatGPT and ChatGPT-4o, have remarkably influenced English 

language teaching (ELT) by offering tools for personalization, real-

time feedback, human-like conversations, and visual experiences 

[6]. The advent of other LLMs, such as Google’s Gemini, Google AI 

Studio, Google NotebookLM, DeepSeek, Microsoft Copilot, Meta’s 

LLaMA 3, Anthropic’s Claude, and Apple Intelligence, has further 

expanded AI’s capabilities and impact. So far, these AI models have 

pushed the boundaries of creativity and analysis and set the stage 

for advanced applications in education, including English language 

education [7–9]. 

Among the various LLMs, ChatGPT, developed by OpenAI, 

is credited as one of the leading AI tools. The latest iteration of 

chatting, the GPT o1 model series, was initially released as “o1 

preview” and “o1-mini” on September 12, 2024, followed by the 

full version on December 5, 2024. The key functionalities of the 
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o1 model include enhanced reasoning abilities, multimodal input 

processing, and improved coding and debugging [10]. Tested at its 

preview stage, it is found that challenges such as slower response 

times, limited access, and ethical considerations persist. However, 

the widely available ChatGPT-4o, introduced in May 2024, has 

brought massive enhancements that can greatly benefit English 

language teaching and learning [6]. ChatGPT-4o’s key features 

include enhanced multimodal capabilities that can be used for 

richer interactions through text, voice, and visual inputs [11]. These 

new capabilities make ChatGPT-4o ideal for translating visual 

texts and facilitating voice-driven conversations with improved 

performance and faster response times. Moreover, the advanced 

reasoning abilities and multilingual support that come with this 

new iteration extend its utility across different language contexts. 

For example, the integration of audio and visual recognition is 

particularly useful in recognizing and responding to non-verbal 

cues in language learning. These new features may make ChatGPT-

4o the center of attention as a personal AI tutor [6]. With their 

advanced capabilities, these AI tools can be used as personal tutors 

[12–14]. 

Personal tutoring is defined variably across academic contexts, 

but it commonly refers to academic staff members dedicated to sup-

porting students in achieving their educational, professional, and 

personal goals. Personal tutoring is grounded in the principle of indi-

vidualized learning, designed to help individual learners improve 

their skills, abilities, and potential while staying motivated and 

focused on their objectives [15]. What this means is that genera-

tive AI can be useful in providing personalized, adaptive learning 

experiences through its complex algorithms and machine learning 

systems. These systems analyze student responses to optimize learn-

ing outcomes and employ natural language processing for engaging, 

conversational interactions that mimic human tutoring [16, 17]. For 

example, cognitive tutoring demonstrates this by adjusting to learn-

ers’ cognitive levels and tailoring feedback and task difficulty to 

enhance educational efficacy [18]. 

In the ELT field, the application of AI for personalized learning 

is poised to change how English language teaching and learning are 

conducted [5, 6]. In other words, AI can leverage machine learning 

and natural language processing to create a motivating experi-

ence for personalized, engaging, and efficient learning [8, 19]. 

For example, ChatGPT can address the ever-changing proficiency 

levels of English language learners by providing instant feed-

back and aiding continuous improvement, which is essential in 

English as a Foreign Language (EFL) contexts [5, 20, 21]. Further-

more, AI-driven tutoring systems can help manage the imbalance 

between the demand for language learning and the availability of 

resources, enhancing the efficiency of both teaching and learning 

processes [22]. 

Within this context, this review article explores the role of AI as 

a personal tutor in ELT contexts. It aims to examine how generative 

AI can function as a personal tutor for English language learning. 

The article begins by discussing the functions of generative AI for 

personalized learning before examining the benefits of AI as a per-

sonal tutor. It then highlights case studies of three AI-driven tools 

that can potentially be used as personal tutors. It also discusses key 

concerns regarding the use of AI as a personalized learning tool. 

The article concludes with recommendations for optimizing the use 

of generative AI in ELT and suggestions for future research on AI-

enhanced education to revolutionize personalized learning driven by 

AI-powered tools. 

It is important to note that this article employed a qualitative 

research design based on secondary data analysis to explore the roles, 

benefits, and challenges of AI-powered tools as personal tutors in 

Table 1 

Functions of generative AI as a personal tutor in education 
 

1 Dialogue-based tutor [16] 

2 Cognitive tutor [18] 

3 Example-based tutor [23] 

4 Speech recognition-based tutor [24] 

5 Grammar and writing tutor [25] 

6 Reading comprehension tutor [26] 

7 Vocabulary tutor [27] 

8 Collaborative learning tutor [28] 
 

 

 

 

ELT contexts. Secondary data were gathered from academic journals, 

case studies, and reports on AI applications in education. The analysis 

aims to synthesize existing knowledge and identify gaps in the use 

of generative AI in ELT contexts. 

 

2. Functions of Generative AI as a Personal Tutor 

in Education 

Table 1 shows eight well-acknowledged functions for which AI 

can serve as personal tutors. In so many ways, AI technologies, such 

as ChatGPT and Gemini, can function as personal tutors in a vari-

ety of forms and can customize learning experiences that meet the 

specific needs of individual learners. One of the functions of gen-

erative AI is a dialogue-based tutor. This function uses automated 

systems to foster interactive, conversational learning environments 

that closely mirror human responsiveness, effectively simulating 

one-on-one tutoring sessions [16, 17]. Another function of AI is as 

a cognitive tutor [18], which can further improve the inquiry-based 

learning experience by adjusting to the unique cognitive abilities of 

every student, offering feedback, and adjusting content difficulty in 

real time. This function can significantly boost learning outcomes 

in thinking skills [29]. In addition, generative AI can function as an 

example-based tutor that can generate contextually relevant exam-

ples [23]. In other words, this function helps students grasp complex 

concepts by connecting lessons to real-world examples, making 

them more accessible and understandable. 

Speech recognition-based tutoring is another function of AI 

technologies that specialize in language acquisition in areas such as 

assisting in pronunciation and fluency through real-time feedback 

and leveraging advanced speech recognition technologies to cor-

rect verbal inputs [24]. Generative AI can also serve as a grammar 

and writing tutor by analyzing and providing feedback on gram-

mar, style, and structure, guiding students toward more polished and 

effective writing practices [25]. AI can also be used as a reading 

comprehension tutor by adapting content and questions based on 

learners’ reading levels, which could improve comprehension and 

retention [26]. It can also be used as a vocabulary tutor [27]. For 

example, ChatGPT offers a range of features to enhance English 

vocabulary learning, including introducing new words in contexts, 

teaching games and quizzes, providing synonyms and antonyms, 

personalizing responses based on learners’ current knowledge, and 

boosting retention capacity. Lastly, generative AI can function as 

a collaborative learning tutor. With this role, AI can assist in man-

aging and optimizing group learning with the goal of increasing 

collaboration and providing support [28]. 
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3. Benefits of Generative AI as a Personal Tutor in 

ELT 

The benefits of using generative AI as a personal tutor in 

English learning contexts have been well-documented, indicating 

significant benefits of generative AI as a personal tutor for English 

language learning. These benefits are summarized in Table 2. No 

doubt, over the last two decades, generative AI has stimulated 

a remarkable change in how teachers and students can reinforce 

personalized learning experiences in ELT contexts [5, 30]. 

According to Chen et al. [31], for example, AI chatbots could 

greatly enhance the learning experience through immediate feed-

back and interactive engagement anytime and anywhere. Moybeka 

et al. [19] found in their mixed-methods study, which examined the 

influence of AI on motivation among EFL students, that AI could 

significantly boost intrinsic motivation, enhance self-efficacy, and 

facilitate personal learning plans. Mohamed [8] examined the effec-

tiveness of ChatGPT as a personal tutor, emphasizing its ability to 

deliver immediatefeedback, which is agreattool for learning English. 

Similarly, Nkambou et al. [17] described how the AI chatbot “Ellie” 

could boost students’ engagement and facilitate interactive conver-

sation practice in English as a Second Language settings. Moreover, 

Harry [20] demonstrated how ITS could enhance engagement and 

aid in language acquisition as they could provide adaptive learning 

experiences to meet individual student styles. Thus, based on these 

studies, generative AI can offer a lot of benefits for English language 

learners who use it as a personal tutor. 

With the rise of AI use in EFL contexts, there is an increas-

ing number of studies showing that ChatGPT, one of the leading 

AI tools, has had a considerable impact on students’ language skill 

improvement and learning motivation [32–34]. ChatGPT was also 

found to reduce learning anxiety in language learning environ-

ments [35] and improve writing efficacy [36, 37]. It could also 

help improve speaking skills by immersing users in simulated con-

versations with different situations [38], changing responses based 

on learners’ skill levels [39], and giving real-time feedback for 

improvement [40]. 

Generative AI, such as ChatGPT, can also offer immediate feed-

back on syntax and vocabulary [41], help learners refine their texts 

 
Table 2 

Benefits of generative AI as a personal tutor in ELT 
 

1 Boost motivation and confidence as well as reduce 

learning anxiety 

2 Summarize complex texts and gather relevant information 

efficiently 

3 Offer immediate feedback on syntax and vocabulary 

4 Improve speaking fluency, confidence, and pronunciation 

5 Analyze speech and offer feedback to improve clarity and 

accent 

6 Provide corrections and explanations for complex 

grammatical rules 

7 Adapt text complexity to enhance engagement and 

comprehension 

8 Improve vocabulary learning in context to enhance 

retention 

9 Incorporate cultural contexts into learning materials 

10 Enhance lifelong learning in ELT contexts 
 

 

by suggesting alternative word choices and correcting grammatical 

errors [42], and improve written communication skills [43]. Gayed 

et al. [44] assessed how an AI-driven writing aid, called AI KAKU, 

influenced EFL students’ lexical diversity and fluency in writing. 

They found that the tool could improve the syntactic complexity and 

overall fluency of students’ writing, indicating potential benefits of 

the AI tool for language learners who need structured writing sup-

port. Likewise, Sol et al. [45] discussed how AI-powered chatbots 

like ChatGPT could be used to enhance academic writing for non-

native English speakers. They argued that AI-powered chatbots could 

provide real-time assistance in brainstorming, structuring, polishing 

texts, and offering grammatical feedback. 

Moreover, research has shown that generative AI like Chat-

GPT could adapt difficult texts based on learners’ skill levels [39], 

which could offer notes and questions within the text that can 

help learners become more interested and understand the text bet-

ter [46]. AI tools, especially ChatGPT, can also expose learners to 

a wide range of accents and dialogues through audio simulations, 

which could improve their listening skills [47]. They can also be 

used to enhance listening comprehension by mimicking real-world 

interactions and diverse linguistic environments [48]. In addition, 

generative AI could aid grammar learning by providing explanations 

and corrections [49], which could help learners understand com-

plex grammatical rules through interactive exercises and contextual 

examples. 

AI tools like ChatGPT have also been found to help students 

learn new words by using them in real-life situations [50]. For exam-

ple, by adding new words to sentences that sound like everyday 

conversations or situations that are important to students, ChatGPT 

could help them remember and use new words in real life. AI could 

also analyze learners’ speech patterns in real time [11] and offer tar-

geted feedback to improve clarity and reduce accents [51]. It can 

also utilize advanced speech recognition technologies to improve 

students’ pronunciation skills [52]. Moreover, AI could also assist 

in cultural understanding. When AI integrates cultural contexts into 

language exercises, it helps learners understand idiomatic expres-

sions and cultural knowledge [53]. This, in turn, improves their 

ability to use English in ways that are appropriate and meaningful 

within different cultural settings [54]. 

Shoukat et al. [55] described AI not just as a tool, but as a kind 

of responsive and adaptive tutor. Pérez-Ortiz et al. [56] also showed 

how generative AI can personalize and scale lifelong learning solu-

tions using adaptive learning technologies and ITS to increase 

efficiency and engagement. Similarly, Mhlanga [57] suggested 

using ChatGPT to personalize learning by adapting information to 

individual requirements and encouraging continuous education by 

engaging learners in ongoing, interactive discussions. Poquet and 

De Laat [58] stated that AI embedded in common devices can 

influence personal learning and decision-making. These common 

strategies may move lifetime learning toward human growth and 

skill development. These advances suggest that generative AI used 

as personal tutors can improve English language acquisition by pro-

viding personalized, interesting, and efficient learning experiences. 

However, generative AI as a personal tutor needs an empirical and 

longitudinal study to understand its effectiveness and long-term 

effects in ELT contexts. 

 

4. Case Studies of Generative AI as a Personal Tutor 

The integration of computer software into English language 

learning as a learning tool has gained traction since the 1980s 

and 1990s, marked by the early stages of CALL and multimedia 
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programs like Learn to Speak English, English Plus, Rosetta Stone, 

Transparent Language, and Tell Me More [59]. By the 2000s, web-

based platforms such as Duolingo and other ITS emerged, which 

have further improved personalized and adaptive learning experi-

ences [60, 61]. Today, the evolution in this field continues, with 

AI technologies, such as ChatGPT and Google’s Gemini, making a 

considerable impact on English language teaching and learning. 

4.1. ChatGPT 

As an advanced AI tool, ChatGPT offers a number of advan-

tages for language learning, such as providing a responsive, 

interactive conversational platform that allows learners to practice 

and enhance their English skills at any time and place, making it 

an important resource for continuous learning outside the class-

room [62, 63]. Beyond its ability to respond to queries, ChatGPT 

can facilitate natural conversations in English, significantly improv-

ing learners’ language proficiency by engaging them in meaningful 

dialogue to practice fluency, expand vocabulary, and refine gram-

matical skills. This active engagement can promote critical thinking 

and real-time responses, essential for effective language learning 

[64]. The latest enhancements in ChatGPT-4o further advance this 

AI tool’s capability by improving its understanding of language 

nuances and its ability to handle diverse dialects and accents, mak-

ing it an excellent tool for practicing conversational English [6]. 

These features provide immediate, contextually relevant feedback 

that significantly benefits EFL students’ learning curves [6]. Chat-

GPT’s regular updates and evolving algorithms greatly enhance the 

English learning experience with its multimodal inputs, such as 

texts, audio, and videos. These enhancements help support learn-

ers at every stage of their language development and in every area 

of language domains, including reading, listening, speaking, and 

writing [6]. 

4.2. Gemini 

Gemini, developed by Google, is a multimodal generative AI 

tool that has the potential to transform English language teaching 

and learning [65]. Google’s Gemini has many characteristics that set 

it apart from other AI tools. These include impressive picture, audio, 

video, and text recognition capabilities [66]. In addition to having 

advanced comprehension and reasoning abilities in every domain, 

it also possesses strong general capacities across modalities [66]. 

Gemini has many features that are advantageous for education; for 

example, it can be used as a study partner for individualized instruc-

tion [65], as it is a tool that can assist in locating clear, educational 

answers to queries about any subjects that are customized to meet 

the needs and comprehension of users. Additionally, it can provide 

targeted support by tailoring its explanations to learners’ subjects, 

learning styles, and levels [66, 67]. Anh studied the potential use 

notable advancement in AI-powered personal tutoring for educa-

tion. Unlike other AI tools like ChatGPT, which often provide 

direct answers, Khanmigo can encourage learners to discover solu-

tions independently [69]. This method is commonly used to deepen 

understanding and promote active learning, discovery, and crit-

ical thinking in ELT contexts [70, 71]. When integrated with 

Khan Academy’s extensive content library, Khanmigo can provide 

customized support across subjects such as language arts, math, sci-

ence, the humanities, and coding. So far, it has earned high ratings 

from Common Sense Media for its ethical design for safety and 

responsible AI use in education [72]. However, there is a notable 

lack of scholarly research on Khanmigo’s effectiveness as a tutor-

ing system. For ELT contexts, further studies are needed to assess 

their educational impact in a range of age groups, language skills, 

and contexts. Such studies would support the advantages of Khan-

migo and direct its advancement as a revolutionary personal tutoring 

system. 

 

5. Concerns Related to the Use of Generative AI as 

a Personal Tutor 

Despite their potential and usefulness for English language 

teaching and learning, particularly in terms of serving as a per-

sonal tutor, AI-powered tools such as ChatGPT and others also 

present several challenges and concerns to users. These concerns are 

summarized in Table 3 and discussed below. 

 

5.1. Academic dishonesty 

While AI-powered tools like ChatGPT offer a number of edu-

cational benefits, they also pose several challenges in the education 

context [63]. First, there is a potential ethical issue regarding aca-

demic dishonesty, as students might use AI to bypass learning 

processes, potentially violating integrity standards [6, 73]. There is 

also a risk of plagiarism and the misuse of intellectual property, 

as these systems may replicate content without proper attribution, 

risking copyright infringement and the loss of original academic 

contributions [74]. Moreover, AI systems can introduce privacy and 

security risks, alongside ethical issues such as discrimination and the 

spread of misinformation, which can harm users and mislead public 

discourse [38, 75]. The rapid adoption of AI in education neces-

sitates a balanced approach that considers these ethical challenges 

against the backdrop of AI’s benefits to make sure that student 

welfare and educational integrity remain a priority [76–78]. 

 

 
Table 3 

A summary of concerns about generative AI as a personal tutor 
of Gemini for English learning in addressing English learning chal-   

lenges among Food Technology students at Thu Dau Mot University 

[68]. The study used surveys to collect the data and found that Gem-

ini can be used to improve vocabulary, grammar, and pronunciation 

with real-time feedback and personalized learning. Its Vietnamese-

friendly interface helps learners overcome shyness while improving 

reading comprehension, listening, and speaking skills in a flexible, 

non-judgmental environment. 

4.3. Khanmigo 

Though still in its beta stage using ChatGPT, Khanmigo AI, 

developed by the educational nonprofit Khan Academy, marks a 

1 Academic dishonesty 

2 False information 

3 Biased assessment 

4 A lack of quality feedback and authentic interaction 

5 Accessibility issues 

6 Psychological and social concerns 

7 Identity, diversity, and culture challenges 

8 Teachers and students’ lack of preparedness 

9 AI overuse and overreliance 
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5.2. False information 

Recently, there has been a considerable amount of concern over 

the possibility that AI technologies could provide false or untrue 

information, which could have detrimental effects [79]. As a result, 

students and teachers could run the danger of using false informa-

tion generated by this cutting-edge application due to ChatGPT’s 

basic limitations [63]. When it comes to this issue of integrating AI 

into education, one phenomenon that requires immediate attention 

is AI hallucination [6]. This concept refers to situations in which 

AI systems provide information that is false, misleading, illogical, 

or incorrect but appears to be legitimate; oddly, the term is used 

as an antonym to facts and faithfulness [80]. Further studies are 

needed to better understand how these phenomena are manifested 

and addressed in language education contexts. 

 

5.3. Biased assessment 

Assessment of students’ work may become problematic with 

the introduction of AI-generated tools such as ChatGPT, as their 

use may lead to biased evaluation. It may be difficult to discern 

between ChatGPT’s and humans’ textual outputs because differ-

entiating between a student’s original writing and the responses 

produced by a chatbot application might be challenging [76, 80, 

81]. For instance, when a student uses a chatbot application to get 

answers to their questions, it could be challenging for academic 

staff to evaluate the student’s comprehension of the topic, as this 

is due to the possibility that the chatbot application’s responses do 

not fairly represent the students’ actual comprehension levels [76]. 

Hence, this should be taken into consideration to prevent biased 

assessment because it is conceivable that it could have a detrimen-

tal emotional impact on students and the reputation of educational 

institutions [63]. 

 

5.4. A lack of quality feedback and authentic 

interaction 

Using AI as a personal tutor for English language teaching and 

learning introduces some notable concerns regarding the provision 

of quality feedback and authentic interactions. One important con-

cern is the tendency of AI systems to offer generic corrections that 

overlook contextual and cultural diversity, which could limit their 

effectiveness in helping learners grasp idiomatic expressions and 

slang used in real-life conversations [82]. Moreover, AI often strug-

gles with the complexities of fluency, pronunciation, sentence stress 

patterns, and intonations [14]. This limitation can impede learners’ 

progress in enhancing their pronunciation skills effectively. When 

teaching grammar and writing, AI may fall short in delivering the 

detailed and personalized explanations necessary for learners to 

comprehend intricate language rules and apply them across differ-

ent contexts, which often results in a superficial understanding of 

the language [83, 84]. 

 

5.5. Accessibility issues 

The issue of accessibility also presents a challenge in the 

adoption of AI tools as personal tutors across different educa-

tional settings and could lead to a divide between developed and 

developing nations [85, 86]. Economic constraints and infrastruc-

tural deficits often limit access to online learning platforms such 

as Coursera, Duolingo, Preply, and Khanmigo. These issues further 

create a disparity in educational opportunities among students from 

various settings. For example, while ChatGPT may offer limited 

free services, comprehensive access typically requires a premium 

subscription, which may be unaffordable for users in economically 

disadvantaged regions. In the same vein, Khanmigo’s $4 subscrip-

tion requirement, although modest, can be prohibitive for users in 

lower-income countries, and it is only available in the United States 

at the moment. On another point, different national policies on inter-

net accessibility and educational funding might further exacerbate 

these challenges [45]. 

 

5.6. Psychological and social concerns 

The overuse of AI tools as personal tutors also raises some 

psychological and social concerns. Rayhan and Rayhan [87] high-

lighted the possible psychological effects of AI on individuals, 

including changes in social behavior and increased reliance on 

machines for decision-making, which could foster trust issues or 

fear. Ryff’s framework [88] on psychological well-being outlines 

key dimensions such as self-acceptance, positive relations with oth-

ers, autonomy, environmental mastery, purpose in life, and personal 

growth. First, since self-acceptance is one of the core dimensions of 

well-being, overreliance on AI could be detrimental in a way that 

makes learners feel inadequate because it is difficult for them to 

accept themselves as a fully functioning person. Similarly, this could 

also affect their purpose in life; one reason being that it might cause 

people to wonder why they need to keep doing their job or seek to 

learn how to do their job, whatever it is, when at the end of the day, 

AI can perform the same thing too or even do it better with precision. 

Moreover, regarding autonomy, while AI makes students’ lives a lot 

easier nowadays, it definitely comes with a price. Those generative 

machines could make students less autonomous, as they may rely 

too much on AI. This could be a serious concern, considering stu-

dents lose one of the main goals of personal education (i.e., learning 

to be autonomous). We should encourage more research in this area, 

as exercising caution while using AI and studying its psychological 

impacts could be beneficial. 

 

5.7. Identity, diversity, and cultural challenges 

Using AI as a personal tutor, especially in EFL settings, raises 

some concerns about identity, diversity, and cultural challenges. In 

general, AI systems often fail to adequately accommodate the cul-

tural and linguistic diversity of learners, as they typically rely on 

datasets predominantly derived from dominant language and cul-

tural groups [89]. This can lead to a lack of personalized learning 

experiences and misunderstandings due to unrecognized cultural 

idioms and slang, which could lead to the potential perpetuation 

of cultural stereotypes [54]. Such issues can alienate students and 

negatively impact their self-esteem and cultural identity. More-

over, studies like Shoukat et al. [55] found that while AI chatbots 

could enhance English proficiency and learner motivation, they also 

revealed limitations in their response capabilities and adaptabil-

ity to learners’ linguistic repertoire. Therefore, it is important to 

develop AI tools that are not only technologically proficient but also 

culturally sensitive and inclusive for all students. 

 

5.8. Teachers’ and students’ lack of preparedness 

There is another key concern related to the lack of prepared-

ness of both teachers and students, particularly when it comes to 

utilizing AI as personal tutors. Even more now, English teachers 

need to stay updated with continuous developments in educational 

technology and maintain a proactive attitude toward systematic 

instruction. However, research has indicated a notable deficiency in 
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technological literacy among educators, which could hinder effec-

tive AI integration [56, 57]. Students can also face their own set of 

challenges as they must adjust to the highly personalized learning 

environments and instantaneous feedback mechanisms that AI pro-

vides, often struggling with complex language concepts if English 

is a second language [58]. In other words, the shift to digital learn-

ing platforms requires students to develop new interactive skills 

to thrive in AI-enhanced educational settings [59]. Therefore, suc-

cessfully leveraging AI tools like ChatGPT in education requires 

thorough training and practical experience to address these multi-

faceted challenges and ensure that both educators and learners are 

effectively equipped [30]. 

 

5.9. AI overuse and overreliance 

AI overuse and overreliance are other concerns when it comes 

to using AI tools as personal tutors. Since ChatGPT is so conve-

nient to produce as much content as students want, they might utilize 

it to create their work totally without applying critical thinking or 

decision-making abilities [60]. This is especially true for students 

working on last-minute tasks. As a result, an increased use of AI 

carries some disadvantages since people run the risk of becoming 

overly dependent on technology, which could impair their ability to 

think critically or cause their memory to deteriorate [64]. 

 

6. Conclusion and Recommendations 

This article has examined the role of AI-powered tools as a per-

sonal tutor for English language education. It discussed the different 

functions of technology-enhanced personalized tutoring systems 

and highlighted the various benefits of generative AI as a personal 

tutor. The article also mentioned case studies of popular AI-powered 

tools that could be used as personal tutors and discussed concerns 

related to the use of AI tools for personal tutoring. The common 

functions of generative AI as personal tutors included its func-

tions in terms of dialogue-based, cognitive, example-based, speech 

recognition-based, grammar and writing, reading comprehension, 

vocabulary, and collaborative learning tutoring. 

Key benefits of generative AI were related to the fact that 

AI can boost motivation and confidence, reduce learning anxiety, 

summarize complex texts efficiently, provide immediate feedback, 

improve speaking fluency, analyze speech for clarity, offer grammar 

corrections, adapt text complexity, enhance vocabulary retention, 

incorporate cultural contexts, and support lifelong learning in ELT 

contexts. The article also discussed case studies of ChatGPT, Gem-

ini, and Khanmigo that can be used as personal tutors to support 

English language learning. Key concerns discussed were related to 

academic dishonesty; false information; biased assessment; a lack 

of quality feedback and authentic interaction; accessibility issues; 

psychological and social concerns; identity, diversity, and culture 

challenges; teachers’ and students’ lack of preparedness; and AI 

overuse and overreliance. 

To maximize the benefits of AI-powered tools used as personal 

tutors in ELT contexts, students should use these tools with caution 

to avoid overdependence on them. Thus, when utilizing or incorpo-

rating AI into their work, they should become critical and reflexive 

of their own personal experience and knowledge. By doing so, their 

decision-making and critical skills will not go in vain, as these are 

important skills when it comes to personalized learning. If they only 

use AI to generate essays or speech scripts to present when their 

teachers ask them to do it themselves, it could be detrimental to them 

because, by not doing it themselves, they are at risk of not develop-

ing the necessary knowledge, skills, and attitudes when it comes to 

real-life tasks such as presentations or public speaking in English. 

In addition, they could use AI to practice the four macro skills, 

for example, speaking, with real-world scenarios generated by AI. 

For instance, an AI-powered language learning app could simulate 

a conversation with a virtual shopkeeper, helping students practice 

ordering food in a restaurant or asking for directions in a foreign 

city. Through real-time feedback and adaptive responses, AI could 

encourage learners to refine their pronunciation, improve fluency, 

and build confidence in their speaking abilities. This not only makes 

learning more engaging but also provides a safe space for students 

to practice without the fear of making mistakes in front of others. 

To get the most out of generative AI as a personal tutor, EFL 

teachers and students should be encouraged to experiment with its 

application to ensure that the technology is used in an inclusive, 

egalitarian, transparent, and ethical manner. They should also cre-

ate learning modules that integrate AI without entirely replacing 

human interaction. For example, an AI-powered tutor could provide 

personalized grammar exercises and instant feedback, but students 

would still participate in group discussions, peer reviews, or teacher-

led activities to develop critical thinking and social communication 

skills. In a language class, AI might help students practice pronun-

ciation by analyzing their speech, but real-life conversations with 

classmates and instructors would remain essential for building con-

fidence and cultural understanding. By striking a balance between 

AI-driven learning and human connection, educators can create a 

rich, engaging environment that enhances student learning without 

diminishing the value of personal interaction. The goal is to bal-

ance the use of AI and the importance of human connection and 

interaction in language learning. Moreover, teachers, educational 

leaders, and other concerned stakeholders should work together to 

find mechanisms or tools that can effectively evaluate students’ 

work to ensure assessment standards and avoid unfair learning eval-

uations. It is also recommended that the use of AI-powered tools, 

such as ChatGPT, be critically and empirically examined to pro-

vide a deep understanding of its benefits and drawbacks for teaching 

and learning purposes, as well as for academic purposes. It is also 

important to raise awareness of the consequences of deliberate or 

inadvertent academic misconduct. This can be done by introduc-

ing and implementing institutional policies that address potential 

academic misconduct resulting from AI use. 

Furthermore, in academic writing, AI tools should only be used 

for brainstorming and outlining, not for writing complete research 

papers. In this respect, researchers should examine the effectiveness 

of AI-powered tools employed in earlier studies and test their appli-

cability and usefulness. To fully realize the promise of AI-powered 

technologies, a clear understanding of their functions, benefits, lim-

itations, and concerns is needed in order to build confidence in users 

and help them decide which tools to use and for which purposes. 

At present, many educational institutions have plagiarism 

detection software, such as Turnitin, embedded in their learning 

management systems to detect if any students commit plagiarism in 

their work. This practice can be expanded to detect AI use to ensure 

students’ works are not based entirely on AI-generated content. It 

is also important to provide training on AI use as a personal tutor 

to ensure students are equipped with the necessary knowledge and 

skills to utilize AI effectively and ethically. Additionally, training 

on AI and guidelines or materials on how to use AI should be made 

available to EFL teachers to help them navigate the complexity of 

integrating AI tools into English language instruction. To achieve 

this aim, the role and involvement of AI specialists or mentors may 

be essential to assist EFL professionals in creating AI-based activi-

ties. Encouraging EFL students to use AI for practice and feedback, 

rather than as a primary solution, is also a vital method for the 
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responsible use of AI. It can also help maintain their active involve-

ment in the learning process, which can foster both the acquisition of 

language skills and the development of independent learning habits 

needed for long-term success in English language learning. 

Equally important is the need to provide infrastructure that 

supports equitable access to AI, particularly in resource-deficient 

contexts, to ensure that teachers and students are able to access AI 

whenever they need it for their teaching and learning endeavors. 

In resource-limited schools, this might mean providing affordable 

internet access, shared devices, or offline AI applications that work 

without constant connectivity. For instance, a rural school with lim-

ited internet might use AI-driven educational software that allows 

students to download lessons and practice exercises while online 

and then continue learning offline. Teachers could receive training 

on how to integrate AI into their lessons, ensuring they can effec-

tively use these tools to enhance student engagement. Without such 

infrastructure, AI’s potential benefits could remain out of reach for 

many, deepening educational disparities rather than reducing them.  

Given that the analysis in this article is based on secondary 

data, recommendations for future research are essential. First, 

research in AI-enhanced personal learning should prioritize investi-

gating the role of AI in learning motivation, retention, and language 

skill development. Other areas of research focus should be on 

the ethical implications of AI integration by focusing on strate-

gies to prevent academic dishonesty, reduce biased assessment, and 

promote independent learning skills. Longitudinal studies are par-

ticularly essential to assess the long-term impact of AI-powered 

tools used as personal tutors on learners and learning, particu-

larly in terms of language proficiency, motivation, and engagement. 

Moreover, research should explore ways to enhance teachers’ and 

students’ preparedness for AI integration, bridge the digital divide to 

ensure equitable access to AI tools, and promote collaborative learn-

ing environments that balance personalized AI tutoring with social 

interaction. Finally, it is important to examine the motivation and 

impact of academic integrity policies to understand how academic 

leaders and concerned stakeholders perceive the role of such poli-

cies in promoting the ethical and responsible use of AI in English 

language education. 
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